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PD in the News:

Selected News Reports about Forces Shaping 

What and How Teachers Learn
11/08   United States                      [Report]

Empowering Teachers: A Professional and Collaborative Approach


[The following is an excerpt from a 19-page report prepared and published by the State


Educational Technology Directors Association.  Among topics addressed by the report are:


“What Is High-Quality, Sustainable Professional Development?”; “Why Sustainable Professional Development Is Important”; “How Technology Supports Sustainable Professional Development”; and “Barriers to Sustainable Professional Development.”  The report also includes brief descriptions of how selected states and school systems are using technology to support professional development.  To learn more about SETDA, go to < www.setda.org >.


Recommendations  

1. Make Sustainable Professional Development Available to All Teachers - 

States, districts, and schools can provide teachers with access to on-going and


sustainable development through the following:


• Provide a Technology Coach or Mentor per Every 1000 Students In Every


School District Across The Nation. - Instructional technology coaches or mentors in schools 
provide opportunities for collaboration on planning and co-teaching to help teachers utilize new 
practices and resources. Sixty-six percent of teachers who were formally mentored by another 
teacher reported that it “improved their classroom teaching a lot.”  Classes taught by new 
teachers working with teacher mentors are more likely to


result in positive academic gains for students.


• Increase Access to Online Learning and Professional Learning Communities to Provide 
Anytime and Anywhere Learning for All Teachers. - Online learning communities provide 
teachers across the nation, states and school districts the opportunity to collaborate with their 
peers to share knowledge, best practices, and technology integration strategies.


• Dedicate Funding to Implement and Maintain Best-Practice Education


Portals in all 50 States. - Federal funding coupled with state funding can support the powerful 
Educational Portals that provide administrators, teachers and students with online resources, 
standards-based lesson plans and vetted curriculum resources. Portals help to streamline funding 
sources and provide equity of access to teachers regardless of


district.

http://snipurl.com/69ekv
11/08   United States


[Policy]]

Title 2.0: Revamping The Federal Role in Education Human Capital


[The following is an excerpt from a 6-page policy paper by Andrew J. Rotherham at Education Sector, a Washington, DC think tank.  Education Sector is “ a nonprofit, nonpartisan organization committed to achieving measurable impact in education policy, both by improving existing reform initiatives and by developing new, innovative solutions to our nation's most pressing education problems.”  Learn more about Education Sector at < www.educationsector.org > ]

“For the 2006–07 academic year, school districts reported spending 47 percent of their Title II 
funding on class-size reduction, 32 percent for teacher and administrator professional 
development, and the remainder on other activities...Unfortunately, much of today’s professional 
development is weak and unaligned with content and systemic goals.  In 2005, The Finance 
Project analyzed professional development across multiple fields and found that although there 
were weaknesses in every field, overall the structure and quality of professional development in 
education compared poorly to the others.14 In particular, professional development in education 
was less structured than other fields and not tied to incentives for performance or quality.  At the 
same time, there is little evidence of professional development initiatives improving student 
learning outcomes at any scale. And although there is anecdotal evidence that some federally 
supported professional development activities are of higher quality than some other activities, 
there is no evidence that federal dollars are systematically raising the quality of professional 
training in education. In an effort to improve the quality of professional development, the National 
Staff Development Council has proposed legislative language for the next ESEA law that seeks to 
increase the focus on rigor.  While an improvement on current language, the proposed changes 
still cannot preclude the low-quality professional development that still largely pervades the 
field…[B] because there is little evidence showing that a steady flow of funds to activities like 
class-size reduction or professional development substantially changes the performance or 
productivity of schools, policymakers must re-examine policies that essentially prioritize them and 
reinforce a status quo that is not generating adequate results… As American public education 
wakes up to the importance of designing a coherent and effectiveness-focused approach to 
human capital, the federal government should act more strategically to catalyze and support 
these efforts. By revamping Title II to focus more on high-leverage human capital reforms rather 
than buttressing today’s lower-leverage activities, the next president and Congress can take the 
lead on this issue.”

http://snipurl.com/5t1sh
11/18/08   United States

[Research]
Strategic Management of Human Capital: A Cross-Case Analysis of Five Districts


[The following is an excerpt from a 34-page synthesis of five case studies of the Boston,

             Chicago, Fairfax County, Long Beach, and New York City school systems.  The synthesis was prepared by Julia E. Koppich and Connie Showalter for the sponsor of the studies, a new organization named Strategic Management of Human Capital.  To learn more about the SMHC, as well as access links to each of the five case studies, go to < www.smhc-cpre.org/resources/ > ]


Professional Development  -- … Each of the five case study districts devotes considerable 
attention and resources to attempting to provide useful teacher professional development.  In 
Long Beach, teacher professional development has concentrated in recent years on issues such 
as enhancing teachers’ content knowledge, developing teachers’ skills in differentiating 
instruction, and using data to shape instructional practices. The district conducts an annual needs 
assessment of teachers, prepares a set of selections for the coming year, and publishes an 
online catalog of offerings. Long Beach consistently has a waiting list for its professional 
development programs.  Teacher professional development in Chicago might best be described 
as “fragmented.” Schools often select their own professional development programs. District-led 
professional development concentrates on literacy, mathematics, and science centered largely on 
district textbook adoptions. The district professional development also draws on school and 
regional instructional coaching support. The Chicago Teachers Union’s QuEST (Quality 
Educational Standards in Teaching) Center also provides ongoing professional development 
offerings for teachers.  A work-in-progress in Fairfax, the district is endeavoring to align its still 
emerging vision of instruction with its professional development program. As part of developing 
this new system, Fairfax is establishing an electronic system for managing professional 
development for teachers (and administrators). The new system will allow individuals to find 
course offerings and register for courses online.  Boston employs a collaborative coaching and 
learning model, focusing particularly on literacy and mathematics, in terms of teacher professional 
development. It has worked with the Boston Plan for Excellence on this model for several years; 
the model includes placing instructional coaches in all schools. Today, most professional 
development is at the school’s discretion.  New York City decentralized its professional 
development this year. The district provides a “marketplace” of professional development 
services delivered through school support organizations selected by schools. Some professional 
development, such as that provided around the district’s core curriculum, is offered centrally.  It is 
unclear the degree to which any of the districts’ professional development programs is linked to 
the teaching standards that undergird their teacher induction programs, or their teacher 
evaluation systems. Thus, issues of professional development program structure and delivery, as 
well as the alignment of professional development to other core HR programs, remain 
unresolved.   Professional Development for Principals  -- Long Beach, working with the 
Ukleja Center for Ethical Management at CSU Long Beach, has focused recently on helping 
principals to have “honest conversations” with teachers about the teachers’ practice. Principal 
professional development in Chicago, like that for teachers, is best described as “fragmented.” 
Several offices within the district structure offer professional development programs, focused on 
specific school reform models or supporting instruction in key content areas. In addition, Chicago 
principals can access professional development from their former higher education preparation 
institutions. In Fairfax, professional development for principals centers currently on assisting 
principals to build professional learning communities in their schools. New York City has 
established the Principal Portal, an online web-based compilation of tools and resources that also 
will have the capacity to deliver professional development electronically.  In sum, though 
assessing its effectiveness in terms of improving teaching or administrative practice is beyond 
the scope of this study, professional development for teachers as well as for principals in the  
five urban districts seems to be searching for clear focus, clear linkage to other HR programs and 
alignment with the core curriculum programs of the district. Further, it is not clear that principal 
professional development is clearly linked to the skills they need to help teachers become better 
at teaching. Thus, another issue is the lack of strong connections between principal professional 
development and teacher development.


http://snipurl.com/5t6zt
11/08   New York City

[Research]
The Narrowing Gap in New York City Teacher Qualifications and Its Implications 

for Student Achievement in High-Poverty Schools

[The following is an excerpt from a 25-page article in the Journal of Policy Analysis and


Management.  Authors of the article are Donald Boyd, Hamilton Lankford, Susanna Loeb,


Jonah Rockoff, and James Wyckoff.]

“The gap between the qualifications of New York City teachers in high-poverty schools and low-
poverty schools has narrowed substantially since 2000. For example, in 2000, teachers in the 
highest-poverty decile of schools had math SAT scores that on average were 43 points lower 
than their counterparts in the lowest-poverty decile of schools. By 2005 this gap had narrowed to 
23 points…The gap-narrowing associated with new hires has been largely driven by the virtual 
elimination of newly hired uncertified teachers coupled with an influx of teachers with strong 
academic backgrounds from alternative certification programs and, to a lesser extent, traditional 
teacher preparation programs…Many of these changes resulted from policy interventions that 
changed the qualifications of the teachers of poor, minority, and low-achieving students in New 
York City.  In particular, a majority of the improvement in teacher qualifications, other than the 
reduced proportion of novice teachers, can be attributed to the New York State policy that 
eliminated uncertified teachers and the New York City policy that established the Teaching 
Fellows program and, to a lesser extent, employed Teach for America teachers.  The sorting of 
the least qualified teachers to the students most in need of better teachers is not destiny, but it 
requires forceful action by policymakers and a commitment by local hiring authorities to attract 
more highly qualified teachers… Improving student achievement, especially among students in 
low-performing schools, will require several complementary strategies. A large portion of the 
variation in teacher effectiveness in improving student achievement is not related to measurable 
teacher characteristics such as test scores or certification. As a result, policies that enable school 
leaders to better understand the strengths and weaknesses of each teacher so that they can 
target professional development and effectively utilize the due-process system to continually 
improve the teacher workforce are likely to be important.”


http://snipurl.com/6q4b0
11/25/08   Colorado

[University] Awarded…National Science Foundation Grant for STEM Teacher Development


“Colorado State University's Natural Resource Ecology Laboratory is the lead institution of a $12.5 
million grant from the National Science Foundation's Mathematics and Science Partnership 
program to create a dynamic teacher development program targeted at middle school and high 
school teachers in the STEM disciplines - science, technology, engineering and mathematics. 
Researchers will create a framework where environmental science literacy drives learning of core 
science and mathematics concepts. The program has the potential to reach 1,000 teachers and 
500,000 students in the country.  Colorado State is partnering with 11 other universities and K-12 
school districts from across the nation on the grant… Collectively, four LTER research sites will 
partner with 22 local K-12 schools/districts focusing exclusively on middle schools and high 
schools serving more than 250 science and mathematics teachers and 70,000 students across 
the United States...Collaborators on the project aim to develop models of professional 
development that integrate the research efforts of scientists with professional development 
needs of teachers. Collaborators also plan to include a teacher-in-residence program, research 
internships for teachers, placement of graduate students into K-12 classrooms, professional 
development workshops leading to graduate credit and/or graduate degrees and professional 
learning communities.”

http://snipurl.com/6px1h
11/30/08  Colorado
Can…Schools Close The Achievement Gap?

“Can the Roaring Fork School District figure out the best way to grow the proficiency of its 
Spanish-speaking students while also improving the performance of its generally more high-
achieving Anglo population?  The state of Colorado is willing to gamble it can, and it’s given the 
district — and five others in Colorado — three years and nearly $1 million for the experiment. It 
hopes the pilot districts will be able to lead the way for other districts struggling with achievement 
gaps between students of different races or incomes.  The Roaring Fork district includes schools 
in Basalt, Carbondale and Glenwood Springs…[W] hen the Colorado Department of Education — 
pointing to a higher-than-average achievement gap and a history of innovation — invited the 
district to participate in this project, the district readily accepted. Last spring, it began by inviting a 
team of outside observers to determine why it wasn’t successfully closing that gap right 
now...Last May, a team of 10 education experts spent a week examining the district in detail. The 
experts conducted 353 interviews with principals, teachers, students and parents and others; 
walked through 301 district classrooms and examined nearly 100 district documents.  The result 
is a frank and comprehensive — the executive summary alone is 72 pages — assessment of the 
district, called a Comprehensive Assessment of District Improvement (CADI)…The report’s 
strongest suggestions include increasing teacher collaboration time so teachers can share their 
own best practices with each other (and releasing students early one day a week to create more 
collaboration time), moving to an approach in which schools work together toward a common 
district goal (rather than toward an individual school goal), ensuring all teachers are learning a set 
of best teaching practices the district wants them to know (rather than simply attending 
professional development programs)…All teachers… were re-trained this fall in what the district 
calls ‘Results Teams,’ in the hopes of making them more consistent across the district, according 
to [Superintendent Judy] Haptonstall.  The teams allow teachers to meet with others in their 
discipline and grade level to examine data about what their students know and don't know about 
a subject.  Working together, the teachers then decide best teaching practices for the subject. 
After the subject is taught and assessed, teachers convene again to consider how well the 
subject was taught — and what to do about the students who still don't understand it.  ‘It really is,’ 
said Haptonstall, ‘an evaluation of 'how effective is my teaching?'‘  The CADI report had noted 
that while the district had implemented the teams, there was little consistency among the teams 
or any system of accountability requiring teachers to accomplish particular goals with the teams.  
Another change apparent to teachers this year are the principal walk-throughs. The CADI report 
suggested principals needed to walk through classrooms more often, and with a clearer idea of 
what they were looking for.  Already this year, Haptonstall estimates 1,900 walk-throughs have 
been held in the district. Each month all the principals in the district walk through every classroom 
in their school and two other schools. The goal, said Haptonstall, is to create a list of best 
practices already present in the district, so the district can plan training around the less-common 
practices…Going forward, the district expects to start training ‘teacher trainers’ soon in the best 
practices the district wants to spread — these teachers will then begin training the other teachers 
in their building, likely by early next year.  As for creating more time for collaboration, the district is 
currently engaged in serious discussions about either a late-start or early-release day once a 
week.  And soon, Colorado Department of Education will begin monitoring the district's interim 
progress, to begin to measure whether the district is on track to meet their goal.”

http://snipurl.com/6z6vc
11/18/08   Newton, MA

Parents Lament Lost Time: Middle Schools Add Early Release Days


“Newton's school district says teachers need more time for professional development. Parents say 
their children need more hours in class.  A decision by the Newton district to add two early 
release days to the middle-school calendar has brought this long-simmering debate to the 
surface.  The change brings the total number of early release days for Newton's middle schoolers 
to six. In addition, every Tuesday, the students are released 45 minutes early.  Many parents 
contend increasing the days that students are let out early throws off work schedules, leaves 
many children who have working parents without supervision, and takes away from quality 
learning time... But school officials say professional development time is essential to improving 
curriculum.  ‘In order to provide the kind of quality education we want to provide, we need to also 
provide the planning time for teachers,’ said Sharon DeCarlo, executive director of instructional 
programs in Newton. ‘This is not time when teachers are off doing their own thing; it's very 
organized in terms of professional development and moving the curriculum forward. The 
purpose is for teachers to be planning high-quality learning environments.’…  Some Newton parents 
said they question how much time teachers need for professional development.  ‘Other districts 
accomplish the same thing without all the early release time,’ Albright said, echoing other Newton 
parents.  But an informal survey of neighboring districts suggests Newton's early release 
schedule is 
not unusual…’We looked at other high-performing districts and modeled it after their program,’ 
said Daniel Mayer, assistant superintendent for Maynard's school system. ‘The premise is the best 
way to improve performance at a school is to engage teachers in regular dialogue about their 
craft.’…Several parents said they understand the need for professional development, but 
wish it 
could be arranged to be more convenient and less expensive in terms of after-school care… “

http://snipurl.com/68fju
11/17/08   Richmond, IN
Tackling Literacy…


[Commentary]

“The passing rate for Richmond, IN third-graders on the language arts portion of the [state test] 
rose 31 percent from 2000-2007. The passing rate for sixth-graders rose 70 percent in the same 
period. An impressive improvement. It came as a result of a districtwide effort, known as the 
Richmond Community Schools Literacy Framework.  The purpose of the Framework is to work 
with our children to help them become thoughtful, problem- solving readers and writers. This 
framework consists of three areas -- reading workshop, writing workshop, and language and word 
study. Teachers, literacy coaches, and administrators work side-by-side to deliver research-
based instruction, monitor student data, and set student performance benchmarks to ensure the 
success of every child.  The Literacy Framework is supported by Purdue University, Ohio State 
University and a district literacy coordinator, providing classroom teachers with the latest research 
in best practice and brain-based learning.  Two literacy coordinators in each elementary building 
conduct professional development sessions in reading instruction. They work with teachers to 
assure that our reading instruction is aligned with the Indiana Academic Standards and the Five 
Components of Effective Reading Instruction as outlined in the work of the National Reading 
Panel 2005--phonics, vocabulary, phonemic awareness, comprehension and fluency.  In these 
professional development sessions teachers deepen their understanding of the reading and 
writing processes and sharpen their skills in looking individually at each student's performance. 
Literacy coaches work in other classrooms alongside the teacher to help implement high-quality 
reading instruction and analyze student performance. In addition, they coordinate family literacy 
nights, events designed to involve families in supporting the practice of reading at home.”

http://snipurl.com/6tb92
11/30/07  Santa Cruz, CA

[Commentary]

Collaboration Can Help Schools Make Great Strides

“Earlier this week a delegation of 16 teachers and administrators from the Pajaro Valley Unified 
School District traveled to the Central Valley to learn how a school district with challenges and 
demographics similar to ours has been able to dramatically improve student performance.  The 
Sanger Unified School District mirrors our school district in many ways. It's in a rural, agricultural 
area east of Fresno. Eighty-two percent of the students are minorities and 62 percent are Latino. 
It's a district where 77 percent of students qualify for free or reduced price meals. Forty-eight 
percent of households don't speak English as their primary language.  Like PVUSD, Sanger had 
many of its schools fall into ‘program improvement’ status because of low test scores and poor 
student performance.  ‘That was really a wake-up call for us,’ says Marc Johnson, the district's 
superintendent. ‘We started asking ourselves, 'what are we missing?'’  Soon after that ‘wake-up 
call’ three years ago, the district implemented a policy of staff collaboration and professional 
development aimed at boosting student performance. Since then the school district has made 
remarkable strides. This year four of the six schools in program improvement have been removed 
from the list and a fifth narrowly missed removal. Meanwhile, five of the district's 13 schools were 
named 
‘California distinguished schools.’  Johnson chalks it all up to the creation of a 
‘professional learning community,’ a cohesive, inter-dependent group of teachers and 
administrators who continuously collaborate and act on what they learn in an effort to improve 
student achievement… PVUSD Superintendent Dorma Baker led the field trip to Sanger and she 
was impressed by what she saw -- teachers and administrators united behind a common vision 
and specific course of action… Inspired by the example of the Sanger school district, Baker is 
going to keep the momentum going and work with the field trip attendees and others to create a 
professional learning community tailored to the needs of PVUSD with the expectation that we can 
achieve similar successes here. By studying the best practices of other school districts 
and 
collaborating with each other, we as teachers, administrators and trustees can improve what 
we do as well.”

http://snipurl.com/6z51h
11/16/08   Charlotte, MI
[School System] Recipient of Second “Michigan’s Best” Award

“Charlotte Public Schools officials recently announced that for the second year in a row the 
district has been presented with the Michigan's Best Award. This year, the entire Charlotte 
elementary staff was honored by the Michigan Association of School Boards and SET SEG for 
their restructuring work that led to the development of professional learning communities. The 
award was given in the area of District School Improvement.  This restructuring effort led to 
increased student achievement. District fourth-grade MEAP math scores rose steadily from 57 
percent proficient to 88 percent proficient over three years. District fourth-grade MEAP reading 
scores also increased over the same time period, with scores rising from 80 percent proficient to 
86 percent.  An Elementary Task Force led the restructuring of the elementary school day with 
the goal of increasing student achievement. This schedule change affected staff and students in 
all four elementary buildings and accomplished two goals. First, classroom teachers were 
provided with consistent time to work in professional learning communities to develop and deliver 
curriculum. Second, transitions were decreased and larger blocks of uninterrupted instructional 
time were created across all grade levels. These changes led to increased scores on the 
Michigan Education Assessment Program test.”


http://snipurl.com/6tbqr
11/26/08   United Kingdom

[Report]

Business Lessons “Uninspiring”


“Too many business lessons for teenagers are uninspiring, inspectors have warned.  An OFSTED 
(Office for Standards in Education, Children’s Services and Skills) report into business 
education for 14 to 19-year-olds found there was too much emphasis on worksheets and "talking 
at" pupils, and not enough contact with businesses or "real" experience.  The report, based on 
inspection visits to 118 secondary schools, found that in around half, students complained they 
were not given the opportunity to work directly with businesses, or to try out their own projects, 
such as setting up mini-enterprises.  In total, around a third of lessons were deemed to be 
"thorough, but uninspiring".  One reason why teaching was not better was the differences in 
availability and quality of professional development for business and economics 
teachers...OFSTED Chief Inspector Christine Gilbert said: ‘Business teachers must be given the 

training they need to produce inspiring lessons. The best lessons actively engaged students 
through case studies of real businesses, role play, games and simulation.’”

http://snipurl.com/6ywpt
11/17/08  California


[Press Release]

New Reading Program Offers Integrated Professional Development for California Teachers


“Macmillan/McGraw-Hill's California Treasures, an all-new research based elementary reading and language arts curriculum, features an integrated professional development program to help teachers meet the diverse needs of California students.  ‘Teachers play the most critical role in the reading success of children,’ said author Janice A. Dole, Ph.D., professor in the Department of Teaching and Learning at the University of Utah. ‘And with so many different types of learners, it is important to equip teachers with robust professional development support to help readers of all levels.’  California Treasures equips teachers with a series of DVD videos showcasing successful reading instruction, containing relevant commentary from authors and researchers including presentation materials to facilitate or support workshops. In addition, the Online Media Library contains classroom footage and models of best practices from veteran teachers.


Also, support for English Learners is embedded throughout California Treasures. In addition, an online English Development site provides educators with background information for teaching English Learners.  For further professional development support, the eight-week course Reading, Yes! provides teachers with instructor-led and independent learning options.  California Treasures is a comprehensive reading and language arts program aligned to California standards that includes differentiated instruction, an English language development program, writing support, and classroom management resources. The program is accompanied by California Tesoros de lectura, a parallel K-6 reading and language arts program in Spanish.”


http://snipurl.com/6t9rc
11/14/08   Michigan


[Press Release]
Innovative Professional Development Portal Enriches Teacher Education


“Following last year's ‘Best Launch’ of a learning management system (LMS), the Michigan 
LearnPort professional development (PD) portal for educators received the ‘Most Innovative 
Use’ award at Meridian Knowledge Solutions, LLC, 2008 Users Conference in Chantilly, Virginia 
recently.  Michigan LearnPort's LMS gives Michigan educators a forum to reinforce learning, 
participate in discussion groups, create knowledge banks and share knowledge with other 
educators. The award for ‘Most Innovative Use of the Meridian Learning Management Suite’ was 
in large part because of Michigan LearnPort's community rooms, collaborative areas for common 
interest groups which include a calendaring feature, discussion forum, chat room and links to 
content.  Working hand-in-hand with the Michigan Department of Education, MVU(R), the parent 
company of Michigan LearnPort, created the professional development web portal for teachers, 
administrators, paraprofessionals and other school personnel in 2003. Today, over 36,000 
educators are registered.  Users of the PD portal have built almost 250 community rooms. Almost 
300 online courses are available free to all Michigan teachers via the Internet. And Michigan 
LearnPort makes it possible for them to create and use a community room as part of an online 
course.  ‘The collaborative features of our LMS, which we call 'community rooms,' were ideal for 
helping us reinforce the PD that teachers undertake,’ said David Myers, executive director of 
Michigan LearnPort. ‘Our Michigan LearnPort community rooms are built around discussion 
threads, a resident email tool and calendaring features.’  When teachers visit Michigan 

LearnPort, they see the range of community rooms, as well as a feature for creating them. The 
social networking features of the LMS, coupled with its traditional training features, have the 
potential to improve the way teachers seek PD and the ways they collaborate.


‘Michigan traditionally spends hundreds of millions of dollars a year to support local professional 
development activities,’ said Jamey Fitzpatrick, president and CEO of MVU. ‘Our goal is to 
harness the Internet to consolidate PD resources and create efficiencies for the K-12 
community.’”


http://snipurl.com/6tdg0
11/20/08  United States

Smithsonian Museum Launches New Web Site


“Today the Smithsonian’s National Museum of American History, in partnership with Verizon’s 
Thinkfinity.org, launched ‘Smithsonian’s History Explorer’ <  http://historyexplorer.americanhistory.si.edu/ >.  
The museum’s new education Web site offers free, standards-based, innovative resources for

 teaching and  learning American history.  Resources available to teachers, parents, students 

and others include lessons, activities and interactive games that can be searched by grade level, 

keyword and historical era. Learning activities feature objects selected from the more than 3 million 

artifacts in the museum’s collections and draw on the expertise of the museum’s renowned curatorial 

staff making ‘Smithsonian’s History Explorer’ a unique educational experience…Teachers will find 

a wealth of standards-based classroom activities, interactives, media clips and museum objects that 

can be easily be integrated into any K-12 curriculum as well as professional development opportunities 
that will help them bring history to life for their students.”


http://snipurl.com/6t36j
11/20/08   England

Extra Lessons for Sir: Teachers Are Developing Their Classroom Skills in After-Hours 

Sessions.


“After a long day in a busy classroom, with an evening of additional administration and lesson-
planning waiting for them at home, it may be surprising to find teachers signing up for an extra 
hour or more at school. But this is exactly what's happening at Dunfermline High School in Fife, 
where three or four evenings a term teachers voluntarily attend twilight sessions to learn how to 
improve their classroom skills…This school-based approach, drawing on the expertise of the 
school's own staff and wider support network, is the new face of continuing professional 
development (CPD). It saves on costs and travel time but, most importantly, it builds an inventory 
of professional expertise within the school by demonstrating best practice, fostering ties between 
teachers – who may otherwise become isolated in their individual classrooms – and building 
professional pride and confidence. This approach works best when other local schools are 
involved, enabling teachers with different approaches and priorities to observe other teachers in 
action, share ideas and improve performance.  Yet provision remains patchy across the country. 
Some schools are embracing whole school CPD initiatives that are starting to pay dividends in 
terms of staff retention and classroom attainment. Others are still paying lip service to the idea. It 
seems that it comes down to a question of resources, leadership and support…To help schools 
pull together the best CPD programme for their needs and priorities, the TDA has launched a 
national CPD database. This new online service, the first of its kind in England, will act as a 
single source of information about providers across the country…Matthew Gunn is the CPD 
leader at The Mandeville School in Aylesbury, which has been involved in the TDA's Effective 
Practices in Continuing Professional Development programme.  ‘We were asked to lead a 
network of 32 primary and secondary schools facing challenging circumstances. We've had 
external help through a coach and a significant amount of money to carry out projects to help staff 
develop.  The staff have done their own classroom-based research projects on subjects such as 
literacy, numeracy, assessment for learning and student voice. In one class we did some 
motivational work with the children to find out what rewards and consequences would work for 
them. That project saw a 22 per cent increase in pupil results so we are now reviewing the reward 
structure we have in place for Key Stage 4…The school is in quite a challenging area and was in 
special 
measures a few years ago. But our results over the last three years have gone up 
significantly. It's difficult to say how much this is down to CPD. But certainly on the leadership 
team we feel that staff are more empowered, engaged and motivated and that makes a difference 
in the classroom.’”

http://snipurl.com/67sb5
Everybody’s Talking About Professional Development:
“…there is no real evidence that you can institute professional development on a broad scale and get very much movement in how good teachers are.”



- Education researcher Eric Hanushek in an interview with the Grand Forks, ND 



newspaper.  Hanushek was commenting on a report that the consulting firm Picus and 


Associates had 
produced for the North Dakota Commission on Education Improvement. 


http://snipurl.com/6z5qp
“One of the important things that I believe I’ve brought to the school is maximizing opportunities for teacher collaboration.  We have ‘achievement roundtables’ for children we’ve identified as needed support.  We bring all of their teachers together, along with counselors and a facilitator, and we identify the child’s performance strengths and areas where growth is needed.  Then we plan a strategy for supporting the child.  There’s a strict protocol for our conversation to keep it focused.  The reason I was able to get to this point so quickly is because there was an existing foundation that lent itself to a collaborative culture.  Faculty here are very interested in professional development, and we’ve formed faculty academic study teams that meet regularly.  Teachers support each other by discussing and observing each other’s work, and reading on particular topics.”



- Broderick L. Boxley, Head of the Princeton (NJ) Charter School, who assumed his



 position in July 2008.  


http://snipurl.com/6z5zn
‘PD in the News’ is compiled and disseminated by Hayes Mizell, Distinguished Senior Fellow of the National Staff Development Council.  To be added to or removed from the distribution list, please e-mail < hmizell@gmail.com >.

