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PD in the News:

Selected News Reports about Forces Shaping 

What and How Teachers Learn
9/08   United States

[research]
Examining Context and Challenges in Measuring Investment in Professional Development: A Case Study of Six School Districts in the Southwest Region 

(The following is an excerpt from the 31-page report on the study conducted by the Regional Educational Laboratory Southwest.  The report is a “descriptive analysis [that] illustrates some of the challenges in measuring investment in professional development and concludes by highlighting a promising strategy—using online data systems—that might improve the accuracy


of spending estimates and the tracking of expenditures.”)

“The six districts in this study use various approaches to document professional development.


Four districts were at different stages of planning or implementing an online reporting and registration system. As of 2005/06 only the Oklahoma district had a comprehensive electronic system to track professional development with some detail.  The reporting system monitors activities by purpose, goal, objective, grade level, and content area.  The system also tracks all within-district activities and any pre-approved, out-of-district activities in which staff are involved, including integrated types of professional development. … Several features are important when evaluating the extent and nature of professional development:  the ability to identify the purpose or objective of the activity, the content of the activity, the classification of the activity as traditional or integrated professional development, and the time spent on the activity. A better understanding of these features could result in more complete estimates of the funds spent. One solution is a flexible coding system (in effect, one that allows users to add codes or subcodes) that could capture a larger variety of professional development activities as well as other uses of time that help districts and staff manage their time more effectively.”

http://snipurl.com/4clib
9/08   United States

[research]
The Impact of Two Professional Development Interventions on Early Reading Instruction and Achievement

[The following is an excerpt from the 78-page report of the study conducted by the American


Institutes for Research and the Manpower Research Development Corporation (MDRC), supported by the Institute of Education Sciences of the U.S. Department of Education.  The two interventions evaluated were (1) Treatment A: eight content-focused institute and seminar days, and (2) Treatment B: a half-day coach in each school in addition to the institute and seminar days.  The evaluations focused on second grade reading in 90 schools located in six urban and near-urban school districts across four eastern and midwestern states.]


“The study produced the following results:


• Although there were positive impacts on teacher’s knowledge of scientifically based reading instruction and on one of the three instructional practices promoted by the study PD, neither PD intervention resulted in significantly higher student test scores at the end of the one-year treatment. Teachers in schools that were randomly assigned to receive the study’s PD scored significantly higher on the teacher knowledge test than did teachers in control schools, with standardized mean difference effect sizes (hereafter referred to as “effect sizes”) of 0.37 for the institute series alone (treatment A) and 0.38 for the institute series plus coaching (treatment B). Teachers in both treatment A and treatment B used explicit instruction to a significantly greater extent during their reading instruction blocks than teachers in control schools (effect size of 0.33 for treatment A and 0.53 for treatment B). However, there were no statistically significant differences in achievement between students in the treatment and control schools.


• The added effect of the coaching intervention on teacher practices in the implementation year was not statistically significant. The effect sizes for the added  impact of coaching were 0.21 for using explicit instruction, 0.17 for encouraging independent student activity, and 0.03 for differentiating instruction, but these effects may be due to chance. 


 • There were no statistically significant impacts on measured teacher or student outcomes in the year following the treatment.”

http://snipurl.com/4qtu2
10/08   United States   

[research]

Impacts of Comprehensive Teacher Induction: Results From the First Year of a Randomized Controlled Study

(The following in an excerpt from a 91-page report of the study by Mathematica Policy Research


and WestEd, supported by the Institute of Education Sciences of the U.S. Department of 
Education.   The purpose of the study was “to evaluate the impact of structured and intensive 
teacher induction programs.”  For a helpful and brief delineation of components that constitute 
comprehensive teacher induction, see the last paragraph of page xxii of the report.  One of the 
components is “professional development opportunities.”).


“Of 17 areas of professional development asked about, treatment teachers were significantly


more likely than control teachers to report having attended professional development in


three areas: lesson planning (38 versus 26 percent), analyzing student work/assessment (56


versus 42 percent) and differentiated instruction (55 versus 46 percent). Treatment teachers


reported spending significantly more time in professional development in 4 of the 17 areas:


analyzing student work/assessment (58 versus 41 minutes), lesson planning (36 versus 26


minutes), parent and community relations (23 versus 15 minutes), and assigning


grades/record keeping (17 minutes versus 10 minutes). Treatment teachers reported


spending significantly less time than control teachers in one area: preparing students for


standardized testing (43 minutes versus 53 minutes)… Summary of Findings: No Impacts on 
Teacher Practices in the First Year…No Positive Impacts on Student Test Scores in the


First Year…No Impacts on Teacher Retention After One Year…No Positive Impacts on 
Composition Teaching Workforce After One Year.”


http://snipurl.com/4vrej
10/08   United States  
[research]

Teachers’ Use of Student Data Systems to Improve Instruction, 2005 to 2007


(The following is an excerpt from a 27-page report of the study conducted by SRI International


for the U.S. Department of Education.  The study examined teachers’ access to and use of data 
from student data systems. The study was based on a survey of more than 7,000 teachers in 
975 schools.)


“Roughly 60 percent of teachers with access to electronic student data systems reported having 
received professional development on this topic at their school. A similar proportion reported 
having been encouraged by their principal’s support for data-informed decision-making. In 
contrast, less than 10 percent of teachers with access to data systems reported having had 
formal coursework on the use of student data systems.  A quarter (25 percent) of teachers 
who had access to student data systems said that they had received support from a consultant or 
mentor-teacher skilled in data analysis to help them use student data to guide decisions about 
instruction. About one-eighth (12 percent) of teachers with access to a data system reported 
having had paid time set aside for examining student data and using data to make decisions 
about practice. (This would include time during the regular school day or regular professional 

development days covered by their salary, as well as any summer or after-school sessions for 
which they received a stipend.) This is a statistically significant decline in the proportion of 
teachers with data system access reporting paid time for data use from the 16 percent reported in 
the 2005 survey.,,, A clear majority of teachers noted that school time was generally not available 
for using a data system. Only 23 percent of teachers agreed with the statement “Time for using 
the data system is available when needed as part of the regular school day,” while 54 percent 
disagreed with that statement. Similarly, 59 percent of teachers agreed that “If I want to use the 
student data system, usually I have to do it on my own time,” while only 14 percent disagreed with 
that statement.”


http://snipurl.com/4rzd5
11/08    United States

Nourish The Roots: Finding And Supporting Top Talent

“Education administrators and managers cannot improve student achievement just with 

talented people, high expectations, and random acts of good practice.  Even the most 
talented individuals must be professionally managed within a well-designed educational 
improvement strategy—a strategy that enables them to turn their aspirations and talents 
into instructional practices shown to boost student learning to high levels.  University of 
Wisconsin-Madison education professor Allan Odden and colleague James Kelly have 
begun a new project to help education leaders strategically improve the way human 
capital is managed. They refer to it as Strategic Management of Human Capital, or 
SMHC. Odden says that the strategic management of human capital deserves to be a 
high-priority reform movement in U.S. education. Only when that goal is addressed can 
classroom instruction be improved, and student achievement increase.  The project 
works to:



- Define strategic management of human capital in public education.



- Create a network of leaders collaborating to reengineer human capital 




management systems in public education.



- Document the nature and effects of promising human capital management 



systems in several districts and states.



- Establish strategic management of human capital as a prominent issue on the 



nation’s education reform agenda.



- Advance local and state policies to support widespread adoption of SMHC in 



public education.


Odden and Kelly are working in concert with a 31-member national task force, chaired 
by Minnesota Governor Tim Pawlenty and focusing initially on the nation’s 100 largest 
public school districts. Kelly is founding president and CEO of the National Board for 
Professional Teaching Standards (NBPTS). He also serves on the boards of many 
educational, philanthropic, and civic organizations…Funded with more than $4 million 
from the Carnegie Corporation of New York, the Bill and Melinda Gates Foundation, the 
Ford Foundation, and the Joyce Foundation, the SMHC project aims to improve K–12 
instruction and student outcomes by radically improving the strategic management of 
teaching and instructional leadership talent… Putting SMHC concepts into practice will 
require significant change in large districts’ organizational systems, as well as 
courageous education leadership and plenty of outside political support…Improving 
talent management in public education will require aligning all aspects of the human 
resource management system, Odden says. That includes recruitment, screening, 
selection, placement, induction, evaluation, compensation, promotion into instructional 
leadership, and ongoing professional development focused on curriculum and classroom 
practice…SMHC researchers are conducting case studies to document the impact of 
reforms in New York City; Chicago; Boston; Long Beach, California; Fairfax County, 
Virginia; Minneapolis; and the state of Minnesota. Additional case studies are being 
conducted of Teach for America, The New Teacher Project, and New Leaders for New 
Schools…The project has developed a Web 2.0 site—www.smhc-cpre.org/—that they 
hope becomes a digital meeting place for the community of individuals interested in 
changing strategic talent management in public education.”


http://snipurl.com/53mt5
10/30/08  Muskogee, OK

Area Test Scores Higher

“The district-wide Academic Performance Index for Muskogee Public Schools rose 25 points to 
1125 for 2008…MPS Assistant Superintendent for Instruction and Curriculum Derryl Venters 
attributed the overall increase to ‘very good professional development.’ She said groups of 
teachers at grade levels and subject areas are getting together in professional learning 
communities.  ‘They are closing the learning gap,’ Venters said. ‘Teachers are owning their 
learning.’”

http://snipurl.com/4vq2p
10/31/08  Ireland

[analysis]

It’s About The Quality Of Our Teachers, Not Quantity


“Many governments have found that major increases in investment, reduced class sizes, 
increased teacher salaries and new facilities have not had any significant impact on student 
performance as measured again and again by the OECD's Programme for International Student 
Assessment (PISA).  The students from the same countries, Canada, Finland, Japan, Singapore 
and South Korea, continue to outperform the rest each time the tests are done. Some of the 
countries with the best performing school systems are not noted for expenditure on education.


Indeed Singapore spends less on primary education than do 27 of the 30 OECD countries and 
the student teacher ratio in South Korea, at 30:1, is higher than in Ireland.  McKinsey and Co, 
perhaps the world's most reputable consultancy firm, was commissioned to examine the situation 
and identify what are the common characteristics of the best performing school systems. Their 
findings were published last year and identified the three factors that matter most:

· Getting the right people to become teachers.

· Developing them into effective instructors.

· l Intervening early and often to help those students who are lagging behind.


In the best school systems teachers continue to undertake training in their schools and routinely 
remain on in school after the students have gone home.
· Singapore appoints a senior teacher in each school to oversee professional development and teachers do some 100 hours of training each year as part of their routine professional work.

· In Finland, groups of teachers visit each other's classrooms to do curriculum planning together for an afternoon each week. In the best school systems special attention is given to those students who may be falling behind. In Singapore, the bottom 20pc of pupils remain behind after school to receive special additional attention from their teachers.


The McKinsey findings concur with those in South Korea, where the view dominates that the 
quality of an educational system cannot exceed the quality of its teachers.  This view is 
highlighted by studies that show if you take students of average ability and provide them with 
teachers who are from the top fifth of their profession, the students end up with the top 10pc of 
performers.  On the other hand, if you give average students the teachers from the bottom 
rankings, their performance sinks to the bottom.  The McKinsey report concludes: ‘The countries 
with the top performing school systems demonstrate that the quality of an education system 
depends ultimately on the quality of the teachers.’”

http://snipurl.com/4vpnc
10/08   Chattanooga, TN

The Benwood Plan: A Lesson in Comprehensive Teacher Reform


(The following is an excerpt  from the recent article that appeared in the Phi Delta Kappan journal.  It describes a variety of initiatives in Hamilton County, TN focused on improving teacher


performance in low-performing schools.  “With $5 million from the Chattanooga-based Benwood Foundation and funding from several other local organizations, school and community officials launched an intensive teacher-centered campaign to reform the inner-city Chattanooga schools. The effort, now known as the Benwood Initiative, drastically improved student achievement, and education observers took notice.”)

“Today, those Benwood teachers who were looking for a professional and supportive climate appear to have found just that. Education researchers Dick Corbett and Bruce Wilson, who have been evaluating the Benwood Initiative through observations, interviews, and surveys for the past several years, find the Benwood schools to be ‘undeniably more professionally satisfying places to work and more consistently instructionally focused.’  Corbett and Wilson's 2006 climate survey, administered to teachers in Benwood and non-Benwood elementary schools, shows that teachers in the eight Benwood schools find their school working conditions to be as good as those in some of the highest-performing schools in the county on eight of 10 measures.  On the two additional measures, "adequacy of professional development" and "the value of involvement with outside assisters," Benwood teachers rated their schools even higher than their suburban counterparts.  The combined effect of a stable staff, better leadership, improved training, and community support appears to have remade the Benwood schools into institutions where teachers can and do succeed.”  


http://snipurl.com/4cm5e
10/17/08    England, United Kingdom
…Drive to Improve Continuing Professional Development in Schools


”The Training and Development Agency for Schools (TDA) is today launching its first major 
campaign to tackle the barriers to effective continuing professional development (CPD) in 
schools. Spearheaded by education guru, Tim Brighouse, the campaign commences with the 
release of a national CPD database offering guidance on quality CPD courses.  The online 
database is the first of its kind in England and will provide a single source of information to 
schools on professional development provision across the country. It will provide intelligence on 

the type of CPD offered nationwide enabling the TDA to see and respond to areas of demand and 
identify where provision is in short supply.  Recent findings from a TDA study of CPD leaders 
have underlined the urgency of supporting schools in changing their approaches to implementing 
CPD with a large percentage not taking advantage of the support available within their own 
schools, locally and nationally. 41 per cent of schools never consult with a national organization 
for help and assistance in CPD, 26 per cent never consult with universities or colleges on 
courses, and 10 per cent never network with other schools.  Tim Brighouse, former London 
Schools Commissioner and teacher stated: ‘Of all the professions,  school staff deserve and 
need the very best CPD. After all what they do in schools underpins our society's skills and future 
economic prosperity - indeed the core values of social justice and political freedoms. Moreover, 
CPD provides the intellectual curiosity without which school staff struggle to unlock our young 
people's potential. They deserve access to the very best of CPD. Through this campaign, the 
TDA is getting schools out of their current thinking about CPD to offer authoritative guidance 
which will help schools understand what CPD can offer and provide signposts to both its own and 
other organizations' resources.’  The CPD campaign aims to reform the system by working with 
schools, encouraging them to review their CPD strategy, helping school leaders better 
understand how CPD helps improve standards in schools, and urging them to appoint a CPD 
Leader who can drive improvements on the ground. The campaign also aims to challenge the 
view that CPD is all about courses by showcasing the many forms that CPD can take, from 
excellent lesson observation, to mentoring and networking, and even online self-study.  Graham 
Holley, Chief Executive of the TDA, commented: ‘CPD is as much a part of the school 
environment as the teachers, support staff and the pupils themselves. Ofsted recognizes that 
effective CPD raises standards in schools. What better motivation for heads to invest in re-
energizing the hearts and minds of their staff? The new Masters in Teaching and Learning will 
lead the way in demonstrating how effective CPD can result in happier, more motivated and 
better-prepared teachers alongside higher-performing students.’”

http://snipurl.com/4koqi
10/26/08   United Arab Emirates
Teachers Face Tests To Address Failings

“Ten thousand teachers undergoing retraining will be required to prove their proficiency in 10 key 
areas, ranging from creating dynamic classroom environments to understanding how to conduct 
continuous assessments of their charges…The Ministry of Education is working to implement the 
first set of nationwide professional standards for public school teachers and regulate teaching 
practices. The standards will apply to every teacher in UAE public schools, including those 
working in Dubai and Abu Dhabi.  The process has begun with the retraining of 10,000 teachers 
in the northern Emirates to address deficiencies in curriculum, lesson planning and student 
assessment…Studies commissioned by the Education Ministry in 2001 and 2005 showed that 
only 44 per cent of UAE teachers had university degrees in education. In Singapore, 80 per cent 
of teachers have such degrees; in Japan the figure is 97 per cent…’The more on-task teachers 
are, the more chance there will be for students to improve their performance,’ said Elizabeth 
Ross, an adviser in the professional development department at the Ministry of Education. ‘The 
higher-quality teacher performance, the higher achievement of students in the classroom – there 
is a direct correlation between the two.’…In the first year, teachers will cover three standards: 
understanding how pupils learn, creating classroom environments that support student learning 
and using instructional practices that actively engage pupils.  The initiative is led by Nabeela Ali al 
Mirza, director of the professional development department at the ministry…In the second year, 
teachers will be trained on the ministry’s new “standards-based” curriculum, which will radically 
change teaching practice. The current curriculum relies heavily on rote memorization.  The other 
standards demand that teachers be proficient on up-to-date learning technology, that they are 
able to assess student work continually, that they can effectively communicate with pupils, 
colleagues and parents; that they are effective leaders; that they understand the new code of 
conduct; and that they continually engage in professional development.”

http://snipurl.com/4qti7
10/23/08   Sidney, IA
...Teachers Implement AIW Program For Development


“… Working with the Department of Education, Sidney High School has begun implementing 
Authentic Intellectual Work (AIW) into their classrooms.  ‘AIW is a team of teachers and support 
staff that collaborate to take a task to a higher level of thinking (for students),’ said Sidney 
Business and Math teacher Dyan Larsen, who is a member of the AIW team.  ‘You can focus on 
the tasks that you do, you can focus on the students' products that they give you from the tasks, 
(or) you can focus on the teacher and their instruction. We (the AIW team) chose to focus on the 
task because we thought that was a pretty logical place to start.’  AIW was first introduced to 
Sidney through the Area Education Agency and Sidney is one of only 12 districts in the state 
accepted into the second year of the professional development program.  Also, Iowa is the only 
state in the nation conducting this program.  ‘You have this group of teachers and you're 
collaborating and your taking something that you're going to use in your classroom and you're 
making it so much better just by the team (group of faculty members) that you're working with,’ 
said Larsen.”

http://snipurl.com/4qv1t
10/17/08   Amherst, MA
Schools To Get Math Coaches


“The school district is attempting to give the elementary schools' math program a major boost this 
year by placing ‘coaches’ in all of the schools.  The primary role of the coaches is to help 
teachers reach children with varying skill levels in the classroom, Michael Hayes, the district's 
new kindergarten-to-12th grade curriculum administrator, explained to the Amherst School 
Committee Tuesday...Hayes gave a lengthy presentation to the School Committee of the 
department's goals for the math program, which include increasing exposure of all students to 
algebra, considered a gateway to advanced math and higher education….Professional 
development of teachers is considered key to the program's success, he said.  Among this year's 
improvements to the program is the introduction of new texts and more detailed instruction to 
teachers on how to implement the curriculum as well as follow-up and support from the 
coaches…School Committee member Kathleen Anderson said she is concerned that teachers 
should be instructed in how to recognize and monitor their assumptions about which children are 
likely to excel at math.  ‘Black and brown parents have understood that their children aren't 
served well by the math program,’ Anderson said. ‘How are you working on training mostly white 
teachers to understand, recognize and monitor those inbred assumptions about students who 
don't look like them?’  … Glenda Cresto, principal of the middle school, said that in her 
experience the teacher coaching system is enormously helpful in allowing the coaches to point 
out when teachers are saying things or acting in a way that suggests they have unexamined 
assumptions about their students' abilities.  ‘It sounds like a very important job,’ School 
Committee member Andrew Churchill said of the coaches. Schools supporters should be able to 
explain to the community how important their role is when it comes time to make choices about 
the budget, he said. ‘The luxury of having coaches in all of our schools is a luxury a lot of districts 
don't have.’”

http://snipurl.com/4s0ic
10/31/08  Kingman, AZ
[School District] To Benefit From [University] Grant

“The Kingman Unified School District has been selected with nine districts across the state to 
participate in school leadership training.  Arizona State University West's College of Teacher 
Education and Leadership will provide the training utilizing a $3.7 million grant from the U.S. 
Department of Education.  Through the college's existing video conferencing network, teachers 
and principals will be able to remotely attend a principal certification program...The two-year 
program will be built on the needs of the partner districts and the recommendations of current 
exemplary principal certification programs….Scott Ridley, the college's assistant dean for 
partnerships and an associate professor, said there are two components to the program.  The 
first is principal certification. The program requires a full-year internship, intensive observation 
and a unique coaching framework focusing on self-reflection by candidates to assist them in 
problem-solving, data analysis and leadership techniques.  ‘We want to identify 20 people,’ Ridley 
said, ‘some of the districts' most-promising.’  The second is a principal academy. The academy 
will offer application-oriented workshops and advanced professional development seminars with 
the option of site-based, individualized coaching and campus visits.   ‘There are no limits to video 
conferencing,’ Ridley said. ‘It used to be that this type of program was limited in scope, but now 
we are reaching into every corner of the state, and the different districts' norms are getting 
exposed to each other. This helps standardize the high quality of the programs across the state.’

‘The primary thing we would like to see improved and addressed is recognizing and promoting 
good teaching practices,’ KUSD Assistant Superintendent Betsy 
Parker said. ‘We want 
administrators who can walk into a room and offer constructive change ideas within the first 15 
minutes. We want trained observers who are familiar with educational rigor, relevance and 
meaningful engagement.’” 

http://snipurl.com/4vp0y
10/15/08  Fleming County, KY
[News report of school board meeting]


The Fleming County Board of Education met at Ewing Elementary School and learned, according


to a newspaper’s report, that “In addition to working in the classroom, Ewing Elementary teachers complete 80 hours of professional development each year, ranging from international conferences to on-site research. They are committed to analyzing their students’ reading scores so that their instruction reaches their students’ needs.”

http://snipurl.com/4vulx
Everybody’s Talking About Professional Development:
"We know what works in schools, things like quality professional development and programs that encourage teamwork among teachers. Throwing money at a few people is not the answer.  Merit pay is not going to improve our schools."


- Aimee Bolender, president of the Alliance AFT in Dallas, TX


  http://snipurl.com/4vsub
“We have high quality professional development with our learning coach program.  We have a great sense of commitment from great teachers and great leadership from administrators both in the buildings and on a district level.”


- Kim Barney, Associate Director of Learning Services and Assessment 




Coordinator for DeSoto (KS) USD 232, reacting to test results indicating that all the 


district’s schools and student subgroups had made AYP.  



http://snipurl.com/4vuyr
“There are 194 days in session in the Richmond School District for the 2008-09 school year, but only 187 of them are instructional days, according to the district's calendar. In other words, our kids are spending just slightly more than six months out of 12 in school.  Up to six days per school year are "non-instructional" or Pro D days. Why some of these days can't be done on weekends or during teacher's ample holidays, we're not sure. People in the private sector who want to do professional development usually do at least some of it on their own time.” 


- Excerpt from an editorial in a Canadian newspaper


http://snipurl.com/4qtqx
“State money for professional development is squandered on teaching teachers how to use textbooks. Districts should seek a waiver to let them spend the money as they see fit.”

- Excerpt from a San Jose, CA newspaper editorial supporting a state mandate that all students 
take Algebra 1 by eighth grade.  


http://snipurl.com/4rzti
Plan now to attend the 40th Annual Conference of the National Staff Development Council in Washington, DC on December 6-10.  For additional information, go to 
http://www.nsdc.org/conference08/welcome/hostletter.cfm
‘PD in the News’ is compiled and disseminated by Hayes Mizell, Distinguished Senior Fellow of the National Staff Development Council.  To be added to or removed from the distribution list, please e-mail < hmizell@gmail.com >.

