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PD in the News:

Selected News Reports about Forces Shaping 

What and How Teachers Learn

12/07  United States


[research]
Instructional Leadership, Teaching Quality, and Student Achievement: Suggestive Evidence from Three Urban School Districts

[The following is from a 223-page report of a study by MDRC, a nonprofit,  nonpartisan social and education policy research organization dedicated to learning what works to improve the well-being of low-income people. The study examined a theory of school change articulated by the Institute for Learning at the University of Pittsburgh. According to the IFL’s theory, through leadership training, school principals learn about high-quality instruction and about actions that they can take to motivate and support their teachers. Principals then organize professional learning for their teachers and otherwise help teachers improve their classroom practices. With improved instruction, the theory maintains, student achievement will also improve. To test this theory, MDRC researchers recruited 49 elementary schools in three districts that had been working with the IFL for one to five years at the time the study began.]   
“[T]hese findings suggest that delivering instruction-related professional development to principals may be an effective first step toward increasing opportunities for professional development offered to teachers at their schools. Principals who reported receiving more instruction-related professional development and valuing it more were more likely to organize formal professional development for their teachers and otherwise to engage with their teachers in instructional improvement efforts. In schools where principals reported greater involvement in these activities, teachers also reported receiving more professional development; while such concurrence is to be hoped for, it is by no means assured.  Further, relationships were observed between the professional development received by teachers and instructional quality:

• In schools where teachers reported that they received more instruction-related  

  professional development, researchers were more likely to observe higher
  implementation of the Principles of Learning in reading lessons.
• Schools where teachers placed greater value on the professional development that they 
  had received related to the Principles of Learning were observed to have higher 
  implementation of these principles in math lessons.
• A direct relationship was observed between the role that principals played in 
  professional development for teachers related to Academic Rigor and Clear
  Expectations and higher implementation of these principles in reading lessons.

These findings suggest that providing more professional development to teachers can help them improve their instructional practices, especially in reading. Furthermore, these findings provide some evidence for a direct link between principals’ involvement in professional development for teachers on good instructional practices and teachers’ implementation of these practices, at least in reading lessons.”

http://snipurl.com/1wljw
12/07  United States                        [research]                
Working Without a Net
[The following is an excerpt from the 45-page report, “Working Without a Net: How New Teachers from Three Prominent Alternate Route Programs Describe Their First Year on the Job.”  The report is the second in the series “Lessons Learned: New Teachers Talk About Their Jobs, Challenges, and Long-Range Plans.”  The report was prepared by the National Comprehensive Center for Teacher Quality and Public Agenda.  The report includes the full survey results on pages 34-41.]
“Less than a quarter (22 percent) of alt-routes in high-needs schools said their cooperating teachers gave them ‘excellent’ feedback on managing the classroom, compared with over half (56 percent) of traditionally trained teachers in high-needs schools.  Just over half of the alt-routes said their cooperating teacher was a positive role model, compared with 88 percent among the traditionally trained teachers.  In addition, 16 percent of the alt-routes said they did not spend any time at all with a cooperating teacher.”
http://snipurl.com/1wa6e
12/7/07  New Jersey

State Board of Education Split Over Teacher Training

“Some new teachers will have to get 20 hours of extra training during their first year of teaching under revised regulations adopted by the state Board of Education.  But two board members, including the former president of the state's largest teachers' union, opposed the change Wednesday, saying they were concerned that the required hours would be too much work for already pressured first-year teachers.  ‘The first year for teachers is already so hectic,’ said Edith Fulton, a former president of the New Jersey Education Association. ‘It could be very intimidating.’  But state officials said that is the very reason to have the training.  ‘It's hard for me to see how this could be a burden,’ Deputy Education Commissioner Willa Spicer said. ‘It's a gift to new teachers who come to us cold. I would hope that all new teachers would have 20 hours under their belts before they even get into the classroom. We want teachers to come in to the classroom with as much help as the districts can give them.’  Board President Ronald Butcher said that idea is nice in theory, but the board has no control over what districts actually require for those 20 hours.  ‘If we can't direct it, then maybe we shouldn't require it the first year,’ he said. He was also concerned about the impact on alternate-route teachers who already have to take required coursework during their first year in the classroom.  At the heart of the issue is state mandates versus local district control of teacher training. Under the revised code, not every teacher would have to get the 20 hours during their first year.  All teachers are already required to get 100 hours of professional development every five years, but no specific amount is allocated to each year. Each district works with teachers to develop professional development plans.  Using a new tracking system, the hours will be calculated in five-year blocks statewide, with the number of years required prorated within each block. The next full block begins in September 2010, but teacher time is being prorated back to September 2005.  Under the new system, a teacher hired in year three would have to get 60 hours over three years, teachers in year four would need 40 over two years. The code then stipulates that teachers hired in year five would need 20 hours during that last year of the block, and that is when objections arose.  Board member Kathleen Dietz, who works for Johnson and Johnson, said the board's job is not to micromanage districts, but based on her business experience, 20 hours of training is not a huge amount.  ‘I'm for moving forward,’ she said.  Board member Arnold Hyndman said his concern is just that all 100 hours be useful and meaningful to teachers.  That sentiment was echoed by NJEA spokesman Steve Wollmer, who noted that one reason new teachers leave is because they do not feel they are getting support.  ‘Districts need to be very cognizant of the unique needs of first-year teachers,’ he said. ‘We support providing programs that help them master their professions.’  

http://snipurl.com/1waip
12/7/07  Scotland, United Kingdom

Professional Development is a Personal Thing But, Say Researchers, It’s Becoming Too Personal 
“Continuing professional development is creating a damaging divide in the staffroom that is leaving many teachers feeling ‘ostracised’, according to researchers.  On one side, enthusiasm for CPD can see a teacher branded an ‘outcast’; on the other, sceptics are unhappy that it is being ‘foisted’ upon them.  The findings, presented to the annual conference of the Scottish Educational Research Association, emerged from research at a number of universities, based on feedback from teachers and 10 ‘élite’ figures in Scottish education.  Lesley Reid, of Edinburgh University, said ‘ostracising is happening in both directions’, affecting both those who engage with continuing professional development and a ‘worrying’ group who do not…Dr Reid uncovered an antipathy to ‘people who get above themselves’ and ‘start to use a different language’ after taking part in CPD.  But the disdain flows both ways, with another teacher criticising fellow professionals who ‘pooh-poohed’ CPD. ‘It seems quite paradoxical that they are keen to make sure pupils are working hard to improve themselves but they don’t really want to do that themselves,’ the teacher said.  Another teacher talked of a ‘very strong tradition of anti-intellectualism’ in schools that went beyond classroom-based staff. ‘Very often, the attitude from senior management and colleagues is ‘there is a job to be done, just get on with doing it’,’ the teacher said.  Strathclyde University’s Mary Welsh said some teachers appeared to believe continuing professional development was about being forced to do things their schools wanted them to do, rather than realising their own goals.  Ms Welsh was concerned by ‘the narrowness of what people thought constituted CPD’. It 
was something ‘done to you’, rather than being about collaborative teamwork and the development of understanding.  Dr Reid found that ‘many teachers felt unwilling or unable to voice professional aspirations within a culture dominated by compliance’.  But care was taken not to cast the sceptics as out-and-out villains. The research stressed that CPD enthusiasts were not necessarily paragons of virtue: if they were racking up their annual 35 hours without properly reflecting on practice, then the CPD was devalued.  The 10 unidentified senior education figures interviewed also found disharmony within the profession.  ‘John’ said teachers felt they had their annual 35 hours of continuing professional development ‘foisted upon them’, adding that he thought a lot of CPD has been ‘quite reactionary’.” 

http://snipurl.com/1walb
12/28/07   Knoxville, TN
Program Passing The Test

“The national Teacher Advancement Program, commonly called TAP, is funded in Knox County by the Great Schools Partnership and was implemented in the 2006-07 school year. It seeks to improve student achievement by boosting teacher quality.  Each TAP school teacher received between a $450 and $3,500 bonus, said J. Monty Howell, the school system's TAP director. Noncertified personnel received a $400 bonus, he said.  Teachers at three TAP schools are lauding the professional development offered through constant feedback and group discussions of innovative teaching methods.  ‘I love it,’ said Kristin Ladha, a fourth-grade teacher in her second year at Pond Gap Elementary School. ‘It's nice to hear what I'm doing good and where I can make improvements. It's just wonderful to experience that.’…It's unclear if the school system will implement TAP districtwide. School officials want more than two years' data to get an accurate picture of the program's success, Howell said. The program will continue at the four schools next year.  Securing sustained funding could be one obstacle to expanding the program, said Athanasios Bayiates, president of the Knox County Education Association.  The program's budget for the 2007-08 school year is about $2 million, with $479,000 allotted for performance awards.  ‘A program like TAP is really designed for schools that are struggling and are having a hard time attracting educators,’ he said. ‘Because we have limited resources, we have to look at where we do need the program. There are schools where TAP can be an effective reform tool.’  One option could be taking the program's most vital component - professional development - and reproducing it to make a ‘hybrid TAP,’ said Knox County school board Chairwoman Karen Carson.  ‘When I see the excitement (TAP) teachers have, that carries a lot of weight with me,’ she said. ‘The focus needs to be, how do we make more highly effective teachers? A lot of it is finding appropriate mentors.’”

http://snipurl.com/1wbk6
12/07   Peoria, AZ
Custom-Built Curriculum
“Peoria Unified School District #11 got a rude awakening in the summer of 2003 when it received the results of Arizona's Instrument to Measure Standards (AIMS): The district's overall performance was good, but only 20 percent of its eighth-graders passed the math portion of the exam. "We decided that there had to be a better way to teach that curriculum," says Kristin Phelps, administrator for K-12 curriculum in the 37,000-student district.  Phelps and her Peoria colleagues determined that the district's textbook-based instructional materials didn't match state standards. One math teacher, who now works in the district curriculum department, took it upon herself to begin building lessons from the ground up, working in small groups with other teachers. The district supported the effort with professional development, and used grant monies to pay teachers for working Saturday mornings and summers to develop curriculum materials that more closely adhered to state standards than did the textbook content. The effect of the new curriculum was manifest on the 2006 AIMS test: 79 percent of all Peoria students passed the math portion of the exam. Eighth-graders posted a nearly 300 percent improvement.” 

http://snipurl.com/1wa0b
12/9/07   Delaware
[Downstate] Teachers Get More Aid
“As a former supervisor of elementary education in the Indian River School District, Tracy Hudson knows that teachers downstate have problems unique to the region.  Recruitment and retention of staff in that part of the state are problematic. There are few resources to help teachers keep up with the state's educational directives.  But a University of Delaware professional development program hopes to change that.  Hudson is one of a handful of student-teaching specialists working for the recently established Southern Delaware Professional Development Center. Hudson will work directly with school districts in Sussex and Kent counties to guide curriculum development and offer suggestions to teachers on how to achieve success in the classroom.  ‘We need our staff development not to just be a one-hit thing -- it's got to be consistent and pervasive and you have to have a goal and continually follow it,’ said Hudson, who served as a reading specialist for more than 20 years.  Realizing that every district has different needs, the specialists will work with secondary teachers and administrators in a participating district on an ongoing basis, as opposed to professional development that is limited to a specific sessions on given days, said Michael Buoni, a student-teaching specialist who will focus on secondary science education…The professional development programs aim to help teachers more effectively teach the four principal content areas: math, science, English and social studies...UD has also proposed creating a statewide network of professional development centers, so teachers will not have to travel long distances for training, explained Joseph Pika, director of the Center for Secondary Teacher Education at UD…Buoni said as a specialist in secondary science, his job is to help teachers in Kent and Sussex counties grasp state educational standards.  ‘At first, I didn't realize the absolute necessity of these districts for more professional development,’ Buoni said. ‘They seem to be almost overwhelmed with directives from the state and the [No Child Left Behind] Act that they truly need help with. It was nice to see that we can provide services that they really need and want.’”
http://snipurl.com/1wa12
12/07  Houston, TX
Groundbreaking Initiative to Improve Teaching, Learning
“Teachers, students, and parents in the Houston Independent School District will soon benefit from a new data system that will monitor individual student progress, inform classroom instruction, and help teachers to provide more targeted support. HISD will receive $4.5 million over three years from the Bill & Melinda Gates Foundation to support the ASPIRE-Accelerating Student Progress, Increasing Results & Expectations-data system.  By tracking student results, teachers will be better able to identify individual strengths and weaknesses and target their support where it is needed most, helping all students to meet the high academic standards set by HISD and the state…Funding from the Gates Foundation will be used for several major components of the ASPIRE program, including professional development opportunities for teachers to learn how the "value-added" data system can be used to guide planning and 
instruction...With ASPIRE, HISD will still use data from the state TAKS test and the national Stanford test to measure each student's academic growth over time. Further analysis will measure a teacher's impact on each individual student, data that HISD will use to adjust instruction and student support…Campus level analysis will be made available to parents and the community. The district has created tools for parents and community to learn about value-added analysis, including a website.”

http://snipurl.com/1wa35
12/20/07   Leonardtown, MD
[School System, University] Join Forces to Analyze, Improve Adolescent Reading Skills
“The St. Mary's County Public Schools (SMCPS) is the beneficiary of a $2.8 million grant awarded to the University of Maryland's College of Education by the National Institute of Child Health and Human Development (NICHD) for the purpose of improving adolescent reading skills in the school system...In SMCPS, 24.2 percent of 8th grade students are below proficiency in reading…Partners in this research will design interventions for struggling readers in middle school to increase their achievement and motivation. The instruction will emphasize the four C's: Connections in books and real life, Choices that give students ownership of reading, Competency that gives students confidence in reading, and Collaboration between students to boost their enthusiasm for gaining knowledge from text. Studies will compare the instruction with the four C's to traditional instruction to determine the effectiveness for these innovative teaching practices…  Additional intervention investigations will explore the power of instruction to teach history and literature. Computer technology will be used in these innovative teaching interventions to help students find books and test their comprehension of reading materials in science or social studies…During the 5-year study, professional development opportunities will be provided for teachers. In the beginning, new tools for locating books that are aligned with the curriculum and matched to students' reading needs will be provided for teachers. Multimedia resources, including streaming videos and authentic documents, will be available on Web-based computer systems. The project provides teachers with professional development in research-based classroom practices. Leadership for this professional development will come jointly from…the University of Maryland and the leadership of SMCPS.”

http://snipurl.com/1wahx
11/27/07  Arizona


(vendor press release)


[State’s] Study Demonstrates VoyagerU Professional Development Program Helps Teachers Increase Student Achievement 

“The students of Arizona teachers who enrolled in the VoyagerU Reading Academy, a professional development program created by Voyager Expanded Learning, scored higher on state tests than students of teachers who enrolled in other professional development programs, according to a recent study released by the Arizona Department of Education.  Students of VoyagerU participants not only scored higher than the students of competitor program participants on the reading and writing subtests of the Arizona Instrument to Measure (AIMS) test, but they also scored higher than a matched control group of students on both the reading and writing subtests…The purpose of the Arizona Department of Education study was to determine which mode of professional development had the greatest impact on student achievement as well as teacher use of instructional strategies…VoyagerU courses, including Reading Academy, Reading for Understanding and Getting Reading Results, consist of various modules which cover the five Big Ideas, continuous improvement, student motivation and small group instruction. Each module includes online and self-directed course content, as well as participation in group meetings that help to further instruction. VoyagerU also provides coaches with access to technical and content support.”

http://snipurl.com/1w9yt
Everybody’s Talking About Professional Development

"Instead of lowering the bar for the students, we need to raise it for the instructors."
- Suzanne Heath, a member of the New Hampshire Advisory Committee for the Education of Children/Students with Disabilities, commenting on the need for the

state’s special education teachers to learn research-based techniques for teaching 

reading.

"If we can affect the learning of our teachers, and there's change in practice, then we know that's going to have an effect on student learning."


- Geoff Cainen, the Halifax Regional School Board's program director, commenting on 



the board’s commitment to professional development to improve students’ reading

performance.
"Our test scores and learning continue to improve each year.  Our staff is continually involved in professional development, so that their teaching techniques are current and research-based."
- Marcia Johnson, Principal of Capitol View Elementary School (Des Moines, IA) 
  describing one of the factors responsible for the school’s success.
“Our one-year plan is to raise awareness of diversity through professional development, training for teachers, and continued literature review,”
- Joanne Avery, Assistant Superintendent of Anderson County (SC) 

School District #4, commenting on how the school system will respond   to results of its diversity survey that found some biases exist among  employees toward students of color and poverty.
"The good news for North Carolina is that teachers who invest in their professional development are more likely to remain in teaching. Teachers who earn National Board Certification are substantially more likely to remain, a new study shows.”

- A Charlotte, NC newspaper editorial commenting that while North Carolina now has
 12,770 National Board certified teachers, “high schools with the highest percentage of struggling students in 2005-06 were the ones with the fewest fully licensed teachers and the fewest National Board Certified Teachers. The schools also had a higher percentage of inexperienced teachers, and higher teacher turnover.”  

“We want to encourage our teachers to continue seeking professional development, and we want to continue to attract the best and the brightest to the profession. To support these efforts, I also recommend funding for bonus payments for teachers who achieve National Board certification and propose increased support for mentors for new ‘career-switcher’ teachers.”



- Virginia Governor Timothy M. Kaine in a speech to the Joint Money Committees



of the state’s General Assembly.
"The professional development is so good, so rich, that it permeates the entire curriculum."


- Joy Russo, librarian at Kennebunk (ME) High School, commenting on the school’s



acceptance into the International Baccalaureate program.
“Unfortunately, there was virtually no discussion of the professional development that would be provided to teachers to help them achieve expertise in their content areas, let alone give them strategies to help their students develop 21st-century workforce skills. The discussion seemed to focus on how our institutions could find new bodies to replace those who are leaving the profession, rather than on how we can help teachers become more effective.  We need a quality teaching force; one that is sustained by ongoing quality professional development. This is the only way we will ensure that Arizona's students are prepared to be the workforce of tomorrow.”


- Larry Dukerich, a retired teacher who taught high school science for 24 years, in a letter 



to the editor of “The Arizona Republic” newspaper, after he observed a two-hour meeting 



of the governor’s P-20 Teacher Quality and Support Committee

“Teachers felt isolated, overwhelmed and not prepared.”



- Joe Scuilli, Director of Professional Development for the National Science Teachers

                          Association, commenting why the Association’s 2004 national survey of science teachers



found that 40 percent were considering leaving the profession.
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