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11/07
PD in the News:

Selected News Reports about Forces Shaping 

What and How Teachers Learn

9/07     The World

How To Be Top

(Note: The following is an excerpt from The Economist magazine.  It refers to a 56-page report by McKinsey & Company: How The World’s Best Performing School Systems Come Out on Top.  The report is valuable reading, and readers will be particularly interested in pages 26-32.  Access the entire report by going to http://tinyurl.com/2e4r5l )
“There are big variations in educational standards between countries. These have been measured and re-measured by the OECD's Programme for International Student Assessment (PISA) which has established, first, that the best performing countries do much better than the worst and, second, that the same countries head such league tables again and again: Canada, Finland, Japan, Singapore, South Korea…Now, an organisation from outside the teaching fold—McKinsey, a consultancy that advises companies and governments—has boldly gone where educationalists have mostly never gone: into policy recommendations based on the PISA findings. Schools, it says, need to do three things: get the best teachers; get the best out of teachers; and step in when pupils start to lag behind…[S]chools surely do all this already? Actually, they don't. If these ideas were really taken seriously, they would change education radically…Having got good people, there is a temptation to shove them into classrooms and let them get on with it. For understandable reasons, teachers rarely get much training in their own classrooms (in contrast, doctors do a lot of training in hospital wards). But successful countries can still do much to overcome the difficulty.  Singapore provides teachers with 100 hours of training a year and appoints senior teachers to oversee professional development in each school. In Japan and Finland, groups of teachers visit each others' classrooms and plan lessons together. In Finland, they get an afternoon off a week for this. In Boston, which has one of America's most improved public-school systems, schedules are arranged so that those who teach the same subject have free classes together for common planning. This helps spread good ideas around. As one educator remarked, “when a brilliant American teacher retires, almost all of the lesson plans and practices that she has developed also retire. When a Japanese teacher retires, she leaves a legacy.”  
http://tinyurl.com/2clm8g
10/07   United States
Reviewing The Evidence On How Teacher Professional Development Affects Student Achievement
(Note: The U.S. Department of Education’s Institute for Education Sciences recently released this 62-page report prepared by the Regional Educational Laboratory Southwest.  While the report is somewhat technical, because it has implications for both practice and advocacy, it is worth reading.  Access the entire report by going to: http://tinyurl.com/22ud3n )
“Of the more than 1,300 studies identified as potentially addressing the effect of teacher professional development on student achievement in three key content areas, nine meet What Works Clearinghouse evidence standards, attesting to the paucity of rigorous studies that directly examine this link. This report finds that teachers who receive substantial professional development—an average of 49 hours in the nine studies—can boost their students' achievement by about 21 percentile points…Studies that had more than 14 hours of pro​fessional development showed a positive and significant effect on student achievement from professional development. The three stud​ies that involved the least amount of profes​sional development (5–14 hours total) showed no statistically significant effects on student achievement…Results in mathematics are of particular note, given the data on professional development in mathematics in Birman et al. Four studies in mathematics reviewed here generated six effects, averaging 0.57, with an improvement index of 22 percentile points. The contact hours in the four studies averaged just over 53 hours, ranging from 30 hours to 83 hours, over a period of four months to one year. This professional development is longer than that of the typical elementary school teacher—only 9 percent of elementary school teachers participated in mathematics professional development for more than 24 hours over a year in Birman et al.”
11/6/07  United States




Professional Development for Online Schooling and Online Learning


(Note: The North American Council for Online Learning recently published this 25-page report.

             An excerpt from the report follows.  Readers can access the report by going to:


http://www.nacol.org/docs/NACOL_PDforVSandOlnLrng.pdf )

“Research into teaching has consistently shown that teachers teach the way they were

taught. That is especially significant for teachers who were educated in a traditional

face-to-face classroom environment and then plan to move into virtual environments.

Synchronous and asynchronous online courses require different pedagogy, communication,

and pacing to be successful. Synchronous technologies, including videoconferencing,

change the nature of communication between the teacher and students more than if they

were physically in the same classroom. Anyone who is working with virtual schooling needs

to understand and experience these differences…Professional development is a continuum that stretches across the career of an educator. The Appendix provides a tentative brief description of this continuum for each role as expertise develops from pre-service education through induction to a fully fledged professional educator. There is also a need to encourage and support the development of leaders who provide professional development for others. The flexibility that comes with online education extends to professional development.”
Fall/07  United States
Teacher Professional Development Sourcebook

(Note: Teacher Magazine recently launched this free online publication.  Access the first issue and sign up for a subscription by going to www.teachermagazine.org/go/getsourcebook  The following message from the Sourcebook’s editorial director describes the contents of the first issue.) 

“This kick-off issue of the Sourcebook focuses on a compelling theme in the recent thinking on teacher professional development—the idea that teachers themselves should have a more active role in their learning experiences. We begin with an interview with Ann Jolly, a former Alabama teacher of the year who has become a leading voice on teacher professional learning communities. A discussion with three teacher leaders on the value of "teacher-directed professional development" extends Jolly's views.  Next, you'll find a research overview detailing new thinking on what works in teacher professional development, as well as bottom-line summaries of key reports and Web sites, and data snapshots of current teacher-learning trends.  Finally the Sourcebook provides an exclusive directory of more than 200 K-12 professional development products and services—an essential tool for educators looking to guide staff development.” 

10/15/07   Fargo, ND
Schools Embrace New Concept
“A year ago, the Moorhead School District went out on a limb with a schedule change designed to bolster student achievement.  The district implemented ‘professional learning communities’ or PLCs at Moorhead High.  The concept works like this: Each Wednesday, school starts 40 minutes late. Teachers use the time to work together on curriculum development as a way to examine and discuss which instruction methods most effectively lead to students’ academic improvement. Students receive extra tutoring on Wednesdays – or sleep in.  The Moorhead School Board approved the idea in 2006 with some reservations, but this month members received a report that indicates last year’s gamble is paying off today.   ‘A team is better than one person. I think we’ve become little teams,’ said Moorhead High physical education teacher Kay Peterson.  Professional learning communities exist in various forms around the Red River Valley, said West Fargo Superintendent Dana Diesel Wallace.  Collaboration among teachers is a buzzword in literature and studies about ‘best practices’ for professional development in public schools.  In West Fargo’s elementary schools, teachers receive an additional planning period everyday of 45 minutes, which enables teachers to tweak lessons, said Diesel Wallace.  The district also implemented a rotation where every fifth day teachers have a 90-minute block of time to collaborate with colleagues on ideas for student learning.  Block scheduling at the district’s middle school and ninth-grade center also allow for teacher collaboration time, Diesel Wallace said.  Professional learning communities take time to evolve, however, especially for many teachers who’ve spent much of their career working in isolation.  The jolt of suddenly collaborating with colleagues can be jarring, she said.  ‘They’re not something you can go out and buy. It really is a culture that develops,’ said Diesel Wallace.  The key to creating the atmosphere is establishing a structure to allow discussion among teachers, she said.  West Fargo High School has toyed with the idea of PLCs but so far hasn’t made specific schedule changes to accommodate the concept, Principal Gary Clark said.  This year West Fargo High is trying an alternative method of professional development where teachers gather for a ‘book study,’ giving them a chance to talk about literature written on education-related topics.  The Fargo School District is in its second full year of operating PLCs in the district’s high schools, said Lowell Wolff assistant to the superintendent for communications and planning.  Similar to Moorhead, Fargo high schools start late on Wednesdays to give teachers a chance to mine data to find out how children are performing academically, he said.  ‘When we find students who are doing well or not so well, we probe the question ‘Why?’ Wolff said.  ‘What techniques is teacher A using that teacher B isn’t?’  Asking such questions is vital as schools are held to accountability standards set by the federal No Child Left Behind law, he said.  Moorhead teachers spoke positively about the switch to professional learning communities in a student-produced short documentary about the concept presented to School Board members.  Principal Gene Boyle said the concept is a work in progress, but administrators are more pleased than they thought they’d be with PLCs.

Several teachers interviewed said the opportunity has enabled them to glean new teaching ideas from colleagues and enhances a feeling of working as a team to achieve the common goal of improving students’ learning.  ‘Would you want a doctor to operate on your knee that has never talked to any other doctor?’ said biology teacher Lance Kelly in the video.  ‘You improve by talking to people and finding out what works and doesn’t work. You can be better. That translates into a better experience for the students.””   

http://tinyurl.com/2n2jn4
10/15/07  Ithaca, NY



(opinion)
Staff Development Part of Equity Plan
(Note: The following was written for the “The Ithaca Journal” newspaper by Kim Fontana, Ithaca Schools director of staff development and research.) 
The Ithaca City School District Equity Strategic Plan lists staff development among the elements necessary to build capacity to achieve equity. The plan calls upon the district to provide: a systematic program related to equity, to diversity and to creating a school environment free of bias, prejudice, discrimination and any form of intimidation or violence. This program must help staff develop better understanding of the causes of inequities, of disproportionate rates of school success and of biases. We must offer training and support to develop strategies and action steps to overcome these problems effectively.  The Equity Strategic Plan has been a guiding document for ICSD professional development since 2003. Here are a few of the ways we have systematically focused professional development on eliminating the education gap:

* Created a full-time position, Instructional Specialist for Educational Equity, the only position in  

  the school district focused entirely on improving results for underserved students through adult 
  learning and consistent focus on the Equity Strategic Plan.

* Created a cadre of building equity mentors, first as volunteers and then supported through small 
  stipends, to further the work of district staff development and identify and promote effective
  practices in school buildings.
* Integrated equity into every major avenue of professional development: teacher induction, 
  curriculum development, technology integration, culturally conscious school and classroom 
  climate programs and ongoing teacher research.
* Worked to focus the outreach and expertise provided by our higher education partners on 
  helping us achieve educational equity.

The Equity Strategic Plan expects that staff members will both understand the causes of inequity in schools and be effective in using strategies to remedy inequity and disproportionality. Both of these arms of the plan reach out to support our staff as they work to eliminate race, class and disability as predictors of success. Here are some examples:

In the strategies arena, we expect all second-year teachers to be involved in “Teacher Expectations/Student Achievement,” a program of collegial observation and practice developed to interrupt the documented tendency of teachers to hold differing expectations of students based on class and race. We provide ongoing training in curriculum design, inclusive practices, differentiated instruction and integration of culturally relevant materials and perspectives. Professionals from the Steinhardt School of Education at New York University continue to work with us on culturally relevant and affirming practices, particularly in literacy, family involvement and special education.

To better understand the causes of inequity in schools, we promote partnership with the community and families through mentorship programs and networking meetings. We promote programs that include a specific focus on family partnership, such as Responsive Classroom and Second Step. Trainers from the People's Institute of Survival and Beyond have worked with hundreds of school and community members to specifically increase our awareness of the causes of racism and its effects. We also identify ongoing teacher research, as well as classroom and program data analysis, related to understanding the causes of inequity.

Along with student achievement and participant practice, one of the most important mechanisms for evaluating professional development is organizational change. From my perspective, there are many positive changes in the ICSD related to greater collaboration with the community; increased focus on the specific elements of the equity strategic plan including greater accountability, attention and specific action steps; and increased commitment and capacity on the part of teachers to work tirelessly to teach every child.

So why are students still experiencing disproportionate results, a school curriculum not fully representative of their diverse cultures and environments that are not assuredly free of bias and discrimination? What are the areas in which we really need much more help, support, energy and resources?

* More professional development for support professionals, service employees and 
  administrators.
* Restoration of funding for professional development. Over time, budget cuts have reduced 
  development opportunities for teachers during non-school time.

* Time allotted for professional development through early release or alternative scheduling.

* Expansion of our learning community beyond school district personnel to include students, 
   families and community members.
http://tinyurl.com/24xwfk
11/5/07  The World


(press release)

The Oracle Education Foundation Helps Educators Worldwide Prepare Students for Success In a Global Economy

“The Oracle Education Foundation has launched its first 21st Century Learning Institute to help educators worldwide successfully integrate project learning and 21st Century learning skills into the classroom. The 21st Century Learning Institute will be held from November 5-8 in the San Francisco Bay Area, and will bring together 80 educators from 14 countries and 13 U.S. states. Throughout the four-day program, teachers will learn to design and implement online learning projects that help students develop 21st century skills. The course will use Oracle Education Foundation's global technology programs, Think.com and ThinkQuest, to showcase exceptional project-learning examples and help teachers produce projects as a part of their training experience…Teachers attending the event are required to complete three phases of training before successfully concluding the 60-hour professional development program, including four weeks of online, virtual training; four days of in- class training with project learning experts; and the successful implementation of a planned project in the participant's school/mentoring. ‘Students today face a world of jobs that require higher levels of reading, communication, math and problem solving than ever before,’ said West Virginia Superintendent of Schools Steve Paine. ‘Quality professional development such as the Oracle Education Foundation is offering will help teachers address the gap between how and what students are currently learning in the classroom and the skills they need to complete in the flat world of the 21st century. Without such professional development to gain knowledge and skills, teachers across the globe will be hampered in their abilities to prepare children to live and work in a global economy.’ … The attending U.S. teachers hail from 13 states including Alabama, California, Colorado, Connecticut, Florida, Kentucky, Maryland, New Jersey, Texas, Utah, Wisconsin, West Virginia and Wyoming.”
http://tinyurl.com/2pntgq
10/9/07  Ireland
Teachers Go Online for Special Needs Pupils Course
“Teachers from all over Ireland are going back to school to take part in a course designed to equip them with the skills required to teach pupils with special educational needs.  Teachers from schools as far apart as Antrim and Cork have signed up to take part in the first accredited course of its type in Ireland.  The Advanced Diploma in Professional Development (DipPD) Inclusive Education will be delivered by Queen's University School of Education and the Institute of Child Education and Psychology Europe.  And in another first for the School of Education at Queens, this is their first course to be delivered on-line to maximise its reach and to minimise the disruption to teachers and schools while the teachers are acquiring their new skills.  Richard Jay, director of education at Queen's University, said: ‘This diploma is designed to build the capacity of teachers and other professionals to enable them to respond effectively to the diverse educational needs of all pupils especially those with special and additional educational needs. The acquisition of additional skills is important in the professional development of teachers and makes them a much more valuable resource to their learning institutions.’” 

http://tinyurl.com/2xej5h
10/5/07  United Kingdom

“Active” Teacher Register Floated

“Teachers could be obliged to keep updating their skills to stay on the register of those allowed to work in schools, under possible new plans.  A registration process through which teachers would have to demonstrate their professional development is being considered by their regulatory body.

Head of the General Teaching Council for England, Keith Bartley, said it could deepen trust in the profession.  But he admits that greater training opportunities may be needed.  Teachers are obliged to register with the teaching council. Normally their registration would be revoked only for wrongdoing.  In an article for the Times Educational Supplement, Mr Bartley said this basic registration ensured parents and the wider public knew children were being taught by ‘qualified teachers of good standing’.  He asked: ‘Could a more active expression of professional registration not only deepen the public trust in the profession but also demonstrate to decision makers that teachers are very well placed to shape teaching and learning in schools?’  Other professions had to provide regular evidence that they had completed ‘mandatory continuing professional development’ to stay registered, he said.  This was not what he envisaged for teachers. But, at the least, teachers might have to show they had a commitment to continuing work-based learning, he added.  Most qualified teachers in state schools would already meet this most basic criterion for ‘active registration’, he said.  But supply teachers and those returning to work after a break needed to be given more opportunities to develop professionally.  ‘Can we demonstrate to all the benefits of a commitment to continual professional improvement that is recognised and accredited by teachers themselves?”  

http://tinyurl.com/2scmub
10/28/07  Rogers, AR
Development Daze

“According to the Arkansas Department of Education professional development is ‘a coordinated set of planned learning activities that are based on research, are standards-based and continuous.’  According to some parents, professional-development days are the times they find themselves scrambling for a babysitter in the middle of the work week. There are 10 days — or 60 hours — of professional development required by the state and included in full-time teacher contracts in Rogers. Those days are planned by either the district or the building principals, said Dan Cox, the district’s director of professional development, testing and family school relations. There were four professional-development days before school began in August, five are scheduled throughout the year and the final day actually takes place two hours at a time during three Monday afternoon meetings. Sometimes teachers don’t like professional development, school board member Faye Jeffrey told Cox at a recent board study session. A retired teacher, Jeffrey said teachers don’t feel that all sessions are worth the time.  Professional development is changing, Cox says. He reads every comment every teacher writes about each session, and he’s found that teachers really don’t enjoy the “ sage on the stage. ” Like students, teachers have different learning styles and sitting in an auditorium listening to a speaker is not the best way for them to learn.   In response to teacher comments, professional development in Rogers schools has become more interactive. When the district arranged training with The Write Tools, a group that has developed techniques to teach children better writing skills, the teachers were broken into smaller grade level groups and multiple trainers were brought in to work with them. The teachers had the chance to ask questions and to try some of the techniques on each other.  Occasionally, a speaker may address the entire faculty, Cox said. Last year, teachers learned about teaching children of poverty — an issue that affects every teacher at every school in the district. Every teacher needed to hear that presentation, Cox said.  This year, the district has a goal that is reflected in how teachers spend their professional development time, Cox said. The goal is to align curriculum so students are learning the same things at about the same time at each of the 14 elementary schools. Vertical alignment is also important, Cox said, so teachers in sixth grade know exactly what students learned in fifth grade.  Each of the state’s frameworks will be examined this year with teachers determining what each framework means and how they fit into a year’s worth of learning. Some of the work is done during the Monday afternoon teacher meetings that are held at each school almost every Monday, but some is done during the day long professional-development sessions.  Because the state requires 60 hours of professional development for licensing, Cox said that Rogers, like many large districts in the state, provides those 60 hours for its teachers. They are part of a teacher’s contracted days so participation is required. If a teacher misses a day because of illness, they must make up the hours on their own.  The district’s Leadership Cabinet talks about professional development often, Cox said. It takes a team approach to planning district wide meetings.  Principals plan three and a half days just for their building staff. Each school has different needs and a formal plan Arkansas Consolidated School Improvement Plan to meet those needs, Cox said.  Each school has a small budget to spend on professional development, so principals are more likely to use district resources when they plan an in-service.  There are two Continuous Learning Calendar Schools in Rogers that share a slightly different professional development calendar. When teachers in the traditional calendar schools began their four days of professional development in August, Mathias and Eastside teachers were beginning their second week of classes. They took one day to spend at a district in-service during the second week of school.  The other three days they made up by doing the same type of in-service two weeks before the rest of the district, Tracey Montgomery, principal of Joe Mathias Elementary said. They spent one day on curriculum alignment before their students arrived like every other teacher in the district. Later they made up one of the Monday meetings that focused on curriculum because their schools were on Intersession when it was held.” 
http://tinyurl.com/35z3xs
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